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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 
academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Essa Academy 

Number of pupils in school  1062 

Proportion (%) of pupil premium eligible pupils 42% 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2021 - 2024 

Date this statement was published 11th November 2021 

Date on which it will be reviewed 1st September 2022 

Statement authorised by Martin Knowles 

Pupil premium lead Abbie Rock 

Governor / Trustee lead Nicolas Ford 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £414,470 

Recovery premium funding allocation this academic year £62,930 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 
state the amount available to your school this academic year 

£477,400 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim at Essa Academy is to ensure all our students experience a holistic education with opportunities 
that transcend academia. We want them to leave our Academy having experienced a true holistic 
education through our Eight Wonders, where they understand how to be caring, healthy, aware of the 
world, numerically capable, literate, creative, ambitious, and digitally aware. Our disadvantaged students 
must be given the same opportunities as our non-disadvantaged students and ultimately, we aim to 
eliminate the attainment and progress gap. 

We aim to achieve this through: 

• Ensuring our disadvantaged students are in school, punctual and their behaviour and attitudes to 
learning are not compromised. Ensuring our students are safe and happy, with effective mental 
health systems and services offered to all who would benefit from it. 

• Providing Quality First Teaching with the correct subject specialists delivering lessons. Gaps in their 
knowledge are identified and closed within the classroom or, where necessitated, through an 
intervention programme. Our disadvantaged students are prioritised in terms of reading, numeracy, 
and intervention across all subjects. 

• Providing a rich extra-curricular provision that enables our students to flourish in life. The extensive 
curriculum gives all students opportunities to access a full education that goes beyond academia. 
Their learning is rich in cultural capital and British values that is taught through all faculties but also 
through dedicated PSHE and careers lessons. They are taught the value of health through 
dedicated cooking lessons and extensive sporting opportunities. Leadership is engrained through 
our dedicated leadership programmes embedded into the timetable from year 9 onwards, all fully 
funded by the Academy. Opportunities to experience music, theatre, visit universities, outdoor 
arenas are provided through our Essa Experience offering – giving our students an insight into an 
ambitious curriculum where ‘All will succeed’. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge  

1 Reading Ages 

Average reading ages are lower for disadvantaged than non-disadvantaged students. 

2 Literacy and Numeracy Levels 

CATS scores show a gap between disadvantaged and non-disadvantaged students.  

A significant number of disadvantaged EAL students also struggle to access the 
curriculum due to their low literacy levels and language barrier. 

3 Social and emotional/well-being challenges. 

Our Aiding Minds survey shows that disadvantaged students suffer more with mental 
health and wellbeing than non-disadvantaged. 

4 Attendance and punctuality challenges 

Attendance and punctuality of disadvantaged students is lower than non-
disadvantaged students. 
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5 Progress and attainment 

Progress and attainment on average is lower for disadvantaged students. 

6 Less authentic learning experiences 

Disadvantaged students have access to fewer authentic learning experiences outside 
of the classroom at home than advantaged students. 

7 Behaviour 

More consequence points and isolation periods are recorded for disadvantaged 
students than non-disadvantaged students. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

Reading ages for our most 
disadvantaged are 
improved 

Reading intervention programme 

• By 2023 less than 5% of disadvantaged students will have a 
reading age 3 years below their chronological age. Currently 
(17%). 

• The reading age progress gap between disadvantaged and non-
disadvantaged pupils will be insignificant - less than a 5% gap. 

Attainment among 
disadvantaged pupils 
across the curriculum at 
the end of KS4 is 
consistently above 
national average.  

 

There will be no significant 
difference in the progress 
of disadvantaged pupils 
and their non-
disadvantaged peers. 

Quality First Teaching 

• A redeveloped curriculum with quality resources and specialist 
teachers teaching all lessons 

 

Targeted Intervention 

• A successful programme of In-school tutoring (teacher-led) 
including Session 6, Saturday School tutoring led by a 
combination of teachers and external tutors, and academic 
mentor intervention will lead to high quality targetted intervention. 

 

Outcomes: 

GCSE outcomes 2021/22 show that all pupils have made ‘good’ progress 
to attain their FFT20 target (as a minimum) in English and Maths, and 
across Progress 8 subjects  

 

Outcomes in 2021/22 will also show:  

 

• There is no significant difference across subjects in the progress 
of PP and non-PP pupils at KS4 – less than a 5% gap.  

• There is no significant difference across subjects in the progress 
of PP and non-PP pupils at KS3 – less than a 5% gap. 

Students complete the 
Essa Experience 
programme, complete 
leadership courses (Years 
9-1) and experience a 
holistic education. 

Essa Experience 

• There will be a planned sequence of authentic experiences for all 
students, built into the curriculum.  

• All students will experience out-of-the-classroom learning which is 
high quality and focussed on cultural capital. 
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• All students will visit at least one college and one university by 
2023. 

• All disadvantaged students will ‘graduate’ in line with non-
disadvantaged students and receive an education that is as 
balanced as those non disadvantaged students. 

Attendance, late arrivals, 
persistent absenteeism, 
rewards, and behaviour of 
our disadvantaged 
students is constantly 
assessed and kept in line 
with non-disadvantaged 
students. 

• Continued appointment of Attendance Officer, Pastoral Support 
Managers and other staff to ensure these key areas are assessed 
and improved. 

• ClassCharts is renewed to support with collation of data. 

• Attendance and punctuality for disadvantaged students is within 
1% of our non-disadvantaged students and attendance exceeds 
national average. 

To achieve and sustain 
improved social and 
emotional wellbeing for all 
pupils in our school for our 
disadvantaged pupils. 

Aiding Minds and Mental Health Counselling 

• The Aiding Minds survey accurately identifies vulnerable students 
and those that would benefit from wave one, two or three 
assessment and support. Interventions are successfully applied 
and student self-evaluation records a positive impact from the 
wellbeing interventions. 

• Mental Health Counselling is offered to all students who require it, 
focussing in particular on disadvantaged students from the Aiding 
Minds survey. 

• Aiding Minds survey shows less than a 5% gap in results between 
disadvantaged and non-disadvantaged by 2023. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £90,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Quality first teaching for all 
our students: 

 

The curriculum is challenging 
and knowledge rich. 

It embeds our vision for all our 
students to become well 
rounded individuals who are: 

• Caring 

• Healthy 

• Aware of the world, 

• Creative 

• Ambitious 

• Literate 

• Numerical; and 

• Digitally aware 

 

 

All students access PSHE, 
Careers and Food tech lessons. 
This supports future choices for 
our disadvantaged students. 

 

“Good teaching is the most important lever 
schools have to improve outcomes for 
disadvantaged students” EEF. 

 

Approach breakdown: 

• Extensive curriculum reviews with every 
Faculty Leader and VP 

• SLT literacy lead QAs implementation of 
the reading strategies and ensures 
DEAR time 

• Extensive QA timetable in place lead by 
faculties, SLT  

 

External Research: 

• Developing Great Teaching Full report 
pdf (tdtrust.org)  

• Guidance overview: Standard for 
teachers’ professional development - 
GOV.UK (www.gov.uk)  

• Characteristics of Effective Teacher 
Professional Development | EEF 
(educationendowmentfoundation.org.uk)  

• Effective Professional Development | 
EEF 
(educationendowmentfoundation.org.uk) 

 

1, 2, 5, 6, 7 

CPD 

 

Provide whole school CPD on 

• Assessment 

• Blended Learning and 
Literacy 

• Planning for progress 

• Attitudes to learning 

• Use of data to drive QFT 

 

External Evidence: 

 

• Developing Great Teaching Full report 
pdf (tdtrust.org)  

• Guidance overview: Standard for 
teachers’ professional development - 
GOV.UK (www.gov.uk)  

• Characteristics of Effective Teacher 
Professional Development | EEF 
(educationendowmentfoundation.org.uk)  

• Effective Professional Development | 
EEF 
(educationendowmentfoundation.org.uk) 
Supporting high quality teaching is pivotal 

1, 2, 5, 6, 7 

https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf
https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf
https://tdtrust.org/wp-content/uploads/2015/10/DGT-Full-report.pdf
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://www.gov.uk/government/publications/standard-for-teachers-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/teacher-professional-development-characteristics
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
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Provide pathway CPD based on 
school priorities and individual 
staff development needs.  

Provide effective CPD for ECTs 
and ITTs through TeachFirst and 
in school training. 

 

in improving children’s outcomes. Indeed, 
research tells us that high quality 
teaching can narrow the disadvantage 
gap. 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £140,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Library and Library Management 

Employ a full-time librarian to manage the 
running of the library plus: 

• Provide reading books for all 
students 

• Provide a lunch time library club and 
afterschool clubs 

• Invite authors in to promote reading 

• Establish an EAL library with books 
provided in a variety of languages 

• Promote book fairs and purchase 
books for our disadvantaged 
students 

• Support within the English Faculty 

Dedicated SLT literacy lead oversees 
literacy across the Academy. Every Faculty 
has a dedicated literacy lead who oversees 
the embedding of literacy within the 
curriculum.  

 

Government published report on the 
impact of reading for pleasure on 
attainment. reading_for_pleasure.pdf 
(publishing.service.gov.uk)  

Libraries: A Plan for Improvement’ report 
(2010) National Literacy Trust’s  ‘School 
Libraries: A Plan for Improvement’ report 
(2010) 

Reading_Programmes_for_Secondary_S
tudents_Evidence_Review.pdf 
(educationendowmentfoundation.org.uk) 

 

1, 2, 5, 7 

Targeted reading intervention: 

Targeted reading intervention for all 
students who have a reading age below 
their chronological age, prioritising 
disadvantaged students. 

 

After completing an NGRT test, students 
with low reading ages complete either 
Lexia or small group reading intervention. 
Some students complete one-to-one 
reading intervention. This takes place 
during form time or in lesson time, 
depending on the student. 

External evidence: 

Lexia Reading Core5® | EEF 
(educationendowmentfoundation.org.uk)  
Children offered Lexia made the 
equivalent of two additional months’ 
progress in reading, on average, 
compared to other children. This result 
has a high security rating. Children 
eligible for Free School Meals (FSM) who 
were offered Lexia made, on average, 
the equivalent of three additional months’ 
progress.  

1, 2, 5, 7 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf
https://cdn.literacytrust.org.uk/media/documents/2010_01_01_free_other_-_school_libraries_a_plan_for_improvement.pdf.pdf
https://cdn.literacytrust.org.uk/media/documents/2010_01_01_free_other_-_school_libraries_a_plan_for_improvement.pdf.pdf
https://cdn.literacytrust.org.uk/media/documents/2010_01_01_free_other_-_school_libraries_a_plan_for_improvement.pdf.pdf
https://educationendowmentfoundation.org.uk/public/files/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/public/files/Reading_Programmes_for_Secondary_Students_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/lexia
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This is overseen by our literacy lead and 
managed by our Accessibility Co-ordinator 
and Bridge Faculty. 

Reading comprehension strategies | EEF 
(educationendowmentfoundation.org.uk)) 
The average impact of reading 
comprehension strategies is an 
additional six months’ progress over the 
course of a year.  

Phonics | EEF 
(educationendowmentfoundation.org.uk 

Provision of an EAL specialist team 

Ensure our EAL disadvantaged students 
access the full curriculum but are supported 
by a specialist team within and outside the 
classroom. 

Ensure EAL strategies are shared across 
the faculties through faculty CPD. 

Ensure the library contains books in their 
native language. 

Offer Saturday school to our EAL students 
with our EAL team 

Teaching Assistant Interventions | EEF 
(educationendowmentfoundation.org.uk) 
The average impact of the deployment of 
teaching assistants is about an additional 
four months’ progress over the course of 
a year. those where teaching assistants 
deliver targeted interventions to 
individual pupils or small groups, which 
on average show moderate positive 
benefits.  

Extending school time | EEF 
(educationendowmentfoundation.org.uk 
The average impact of approaches 
involving extending school time is about 
an additional three months’ progress 
over the course of a year. The average 
impact is influenced by the targeted use 
of before and after school programmes, 
which have higher impacts on average.  

1, 2, 5 

Numeracy Intervention: 

Allocated SLT lead for whole school 
numeracy 

• Introduce cross curricular numeracy 
into form time 

• All staff can access dedicated 
resources to support the delivery 

• Numeracy built into all curricula 

• Academic Mentor for Maths to 
provide one-to-one Numeracy Catch 
Up 

Catch Up Numeracy - EEF 

Within this trial, one-to-one support by 
TAs led to a significant gain in 
numeracy skills. 

2, 5 

Tutoring: 

Provide Saturday School, Session Six and 
In-School Tutoring led by teachers and ex-
ternal tutors. 
 

• Before and after school programme 
in place for small group, targeted in-
tervention 

• Saturday School for years 10 and 11 
and all years for EAL 
 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 
Evidence indicates that one to one tuition 
can be effective, providing approximately 
five additional months’ progress on 
average. Short, regular sessions (about 
30 minutes, three to five times a week) 
over a set period of time (up to ten 
weeks) appear to result in optimum 
impact. 

Small group tuition | Toolkit Strand | Edu-
cation Endowment Foundation | EEF The 

1, 2, 5, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/catch-up-numeracy
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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• Lunchtime and afterschool clubs so 
students can access ICT, Art equip-
ment 

• Holiday revision clubs 

• External tuition through TutorTrust 
for Saturday school intervention and 
football 

• One to one tuition provided for LAC 
students 

• Academic Mentor appointed for the 
Summer Term in Languages and 
Maths 

 

average impact of the small group tuition 
is four additional months’ progress, on 
average, over the course of a year.  

Evidence shows that small group tuition 
is effective and, as a rule of thumb, the 
smaller the group the better. 
   

Extending school time | EEF 
(educationendowmentfoundation.org.uk 
The average impact of approaches 
involving extending school time is about 
an additional three months’ progress 
over the course of a year. The average 
impact is influenced by the targeted use 
of before and after school programmes, 
which have higher impacts on average.   

Provision of a new Blended Learning 
programme  

Establishment of Blended Learning as part 
of the daily routine 

Drive access through targeted form time 
enrolment where we take our 
disadvantaged students through Class 
Charts 

Provide afterschool blended learning clubs 

Provision of IT support for disadvantaged 
students with no access to technology at 
home. 

All climate data shared on a weekly basis in 
SLT 

GCSEPod is an online revision package 
which provides students with short, 
manageable videos to support revision. 
The data it provides allows staff to 
monitor usage. 

 

Homework | EEF 
(educationendowmentfoundation.org.uk)
Homework has a positive impact on 
average (5+ months), particularly with 
secondary school pupils. 

 

ClassCharts - Homework provides a 
fantastic system allowing staff to set 
work, students to access work on any 
device and parents to monitor / keep 
track. It provides a public calendar and 
allows teachers to ‘mark’ it. 

1, 2, 5, 6, 7 

Music 

20-minute weekly peri music service 
sessions provided for disadvantaged 
students 

Provide lunch and afterschool music clubs. 

Arts participation | EEF 
educationendowmentfoundation.org.uk 
Overall, the average impact of arts 
participation on other areas of academic 
learning appears to be about an 
additional three months 
progress. Improved outcomes have 
been identified in English, mathematics 
and science. Wider benefits such as 
more positive attitudes to learning and 
increased well-being have also 
consistently been reported. 

3, 5, 6, 7 

 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £250,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://www.gcsepod.com/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://pages.classcharts.com/homework/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance 

Ensure attendance of our disadvantaged 
students is in line with non-disadvantaged 
and above national average. 

Consider  

- Number of persistent non attendees 
- Attendance % 
- Late arrivals 

Provide an attendance officer and pastoral 
team to drive attendance. 

The team collect students or provide 
transport with a disadvantaged student 
priority, conduct follow up meetings with 
parents and ultimately issue court 
proceedings for persistent absentees to 
ensure attendance is maximised. 

Improving School Attendance – DFE 

We are embedding the principles of good 
practice set out in DfE’s Improving School 
Attendance above. 

3, 4, 5, 7 

Behaviour 

Ensure that the behaviour of our 
disadvantaged students is addressed:  

- Monitor ClassCharts 
- Call home daily where issues arise 
- Analyse behaviour points 
- Analyse reward points 
- Analyse IE data 
- Hold additional parent evenings with 

SLT 
- Ensure assemblies are held to push 

behaviour expectations (led by SLT)  
Provide Wellbeing Leads and Head of Year 
team (per year) to drive expectations and 
behaviour with a dedicated SLT lead. 

All climate data shared on a weekly basis in 
SLT 

ClassCharts - Homework allows staff to 
monitor behaviour and share points with 
students and parents via the app. It 
produces fantastic reports to dig down into 
the data and intervene where necessary. 

Behaviour Interventions - EEF The average 
impact of behaviour interventions is four 
additional months’ progress over the 
course of a year. Evidence suggests that, 
on average, behaviour interventions can 
produce moderate improvements in 
academic performance along with 
a decrease in problematic behaviours.  

3, 4, 5, 7 

Mental Health 

 

Ensure the mental health and welfare of our 
students is maintained: 

• Provide bespoke counselling by a quali-
fied CaMHs officer  

• Aiding minds survey completed to un-
derstand mental health need of all stu-
dents  

• Strategies put in place to address prior-
ity students with one-one support pro-
vided 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 
Social and emotional learning approaches 
have a positive impact, on average, of 4 
months’ additional progress in academic 
outcomes over the course of an academic 
year.  

 

Adolescent mental health: A systematic re-
view on the effectiveness of school-based 
interventions | Early Intervention Founda-
tion (eif.org.uk) Universal social and emo-
tional learning (SEL) interventions have 

3, 4, 5, 7 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://pages.classcharts.com/homework/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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good evidence of enhancing young peo-
ple’s social and emotional skills and reduc-
ing symptoms of depression and anxiety in 
the short term. 

 

Forest Schools/Nurture group 

Vulnerable students are given additional 
support and mentoring through the 
provision of our forest schools. 

Two dedicated staff members oversee 
forest schools and offer 

• One to one support 

• Before and lunch time activities 

 

Outdoor Adventure Learning - EEF 
Outdoor Adventure Learning might provide 
opportunities for disadvantaged pupils to 
participate in activities that they otherwise 
might not be able to access. Through 
participation in these challenging physical 
and emotional activities, outdoor 
adventure learning interventions can 
support pupils to develop non-cognitive 
skills such as resilience, self-confidence 
and motivation.  

 

 

3, 4, 5, 7 

Provision of Extra Curricular activities 
for all students in years 9 – 11 through 
timetabled lesson per week 

Students select from: 

• Cadets  

• Duke of Edinburgh 

• Sports Leaders 

• Young Leaders 

• Musical Theatre 

• Forest School 

Arts participation | EEF (educationendow-
mentfoundation.org.uk) Overall, the aver-
age impact of arts participation on other ar-
eas of academic learning appears to be 
about an additional three months pro-
gress. Improved outcomes have been iden-
tified in English, mathematics and science. 
Wider benefits such as more positive atti-
tudes to learning and increased well-being 
have also consistently been reported. 

3, 4, 5, 7 

Essa Experience 

Establish the Essa Experience programme 
where all students across their 5year 
education access a range of experiences 
including: 

- First Aid qualification 
- Work experience 
- University trips 
- Young Enterprise 
- Earth Day 
 

Gives our disadvantaged students aspira-
tional opportunities to visit Higher educa-
tional establishments, experience trips and 
complete activities that link to the curriculum 
and so enhance learning. 
 

These opportunities ‘broaden minds, 
enrich the community and advance 
civilsation’ (Speilman). 

 

Good Career Guidance | Education | 
Gatsby Every young person needs high-
quality career guidance to make informed 
decisions about their future. Good career 
guidance is a necessity for social mobility: 
those young people without significant 
social capital or home support to draw 
upon have the most to gain from high-
quality career guidance. 

 

Arts participation | EEF 
(educationendowmentfoundation.org.uk) 
Overall, the average impact of arts 
participation on other areas of academic 
learning appears to be about an additional 
three months progress. Improved 
outcomes have been identified in English, 
mathematics and science. Wider benefits 
such as more positive attitudes to learning 

3, 4, 5, 7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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and increased well-being have also 
consistently been reported. 

 

Outdoor Adventure Learning - EEF 
Outdoor Adventure Learning might provide 
opportunities for disadvantaged pupils to 
participate in activities that they otherwise 
might not be able to access. Through 
participation in these challenging physical 
and emotional activities, outdoor 
adventure learning interventions can 
support pupils to develop non-cognitive 
skills such as resilience, self-confidence 
and motivation.  

 

 

Learning About Culture - EEF 

 

Careers programme 

Program timetabled with additional benefits 
for our disadvantaged students that include:  

- University visit 
- College visit 
- Careers fair 
 

Specific careers lessons are timetabled but 
careers interleaved through the curriculum 

Good Career Guidance | Education | 
Gatsby Every young person needs high-
quality career guidance to make informed 
decisions about their future. Good career 
guidance is a necessity for social mobility: 
those young people without significant 
social capital or home support to draw 
upon have the most to gain from high-
quality career guidance. 

3, 4, 5, 7 

Other  

Provision of computers, uniform, hardware 
(desks, beds), and food packages for 
individuals provided. 

Provision of uniform and other items to 
break barriers to learning 

Provision of a school trip to see Hairspray 
for all those disadvantaged students in 
dance and drama (year 10 and 11). 

Provision of a trip to see the Halle. 

Using Digital Technology to Improve 
Learning - EEF 

 

School uniform | EEF 
(educationendowmentfoundation.org.uk) 
There is a general belief in the UK that 
school uniform leads to improvements in 
pupils’ behaviour. 

3, 4, 5, 7 

 
Total budgeted cost: £480,000 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/public/files/Projects/learning_about_culture_overarching_evaluators_report.pdf
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://www.gatsby.org.uk/education/focus-areas/good-career-guidance
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year.  

Our focus for our disadvantaged students has always been that they attend school, reach lessons on 
time where they are engaged through Quality First Teaching, behave, and are rewarded. They access a 
holistic education ensuring that the arts, computing, sport, leadership courses and all trips are accessed 
and paid for through pp funding. If academic support is necessary, this is put in place whether 
afterschool, using extracurricular clubs or through our Saturday school provision. All students have 
access to a counsellor, mentors, and a breadth of wellbeing leads. In 20/21 our data indicates: 

• Attendance was within 1% of non-disadvantaged students 

• The % of persistent absentees, exclusions, lates, behaviour and reward points is consistent with 
the % of disadvantaged students in the Academy 

• The % of students with reading ages more than 3 years below their chronological age was 
reduced by 7% 

• Attainment 8 was within 4points of non-disadvantaged and progress was positive in all subjects 

• All students graduated within the Essa experience programme and attended leadership courses 
from year 9 

• All students need were identified and PP monies were used to break down the barriers to 
learning. This included providing computers, internet, food parcels and clothing.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 
This will help the Department for Education identify which ones are popular in England 

Programme Provider 

N/A N/A 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

N/A 

What was the impact of that spending on service 
pupil premium eligible pupils? 

N/A 
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Further information (optional) 

N/A 

 

 

 


